Skills and Inequality studies the political economy of education and training reforms from the perspective of comparative welfare state research. Highlighting the striking similarities between established worlds of welfare capitalism and educational regimes, Marius R. Busemeyer argues that both have similar political origins in the postwar period. He identifies partisan politics and different varieties of capitalism as crucial factors shaping choices about the institutional design of post-secondary education. The political and institutional survival of vocational education and training as an alternative to academic higher education is then found to play an important role in the later development of skill regimes. Busemeyer also studies the effects of educational institutions on social inequality and patterns of public opinion on the welfare state and education. Adopting a multi-method approach, this book combines historical case studies of Sweden, Germany, and the United Kingdom with quantitative analyses of macro-level aggregate data and micro-level survey data.
Introduction 1
Part I The political and institutional determinants of education policy and private share of education spending (1997) (1998) (1999) (2000) (2001) (2002) (2003) (2004) (2005) (2006) (2007) (2008) ) 139 3.6 Educational stratification and the ratio of VET enrollment to the entry rate into higher education 146 3.7 Importance of VET relative to higher education and combined cabinet share of Christian and social democrats 148 3.8 Share of upper-secondary students in VET (average 1997 VET (average -2008 Much of the theoretical perspective of this book is motivated by the attempt to bring together these two different theoretical perspectives of partisan theory and historical institutionalism. Moving beyond these more conventional approaches to comparative public policy, however, this book also looks at the impact of educational institutions on inequality and individual attitudes, two topics that have dominated my research agenda in the past two years and will continue to do so in the coming ones. There are many, many people who have contributed directly and indirectly to making this project possible. First and foremost, I would like to thank my mentors, advisors, and employers -Manfred G. Schmidt, Wolfgang Streeck, and Kathleen Thelen -who played a crucial role in guiding me towards the study of education from different perspectives during the various stages of my academic career. I have also benefited enormously from the thoughts, comments, and ideas of a large group of colleagues, co-authors, and collaborators. I feel at once extremely privileged and humbled to be part of this academic community of scholars, who are not only colleagues but also personal friends. There were several "critical junctures" in the last couple of years when the "positive feedback" I received from my peers was crucial in motivating me to write this book. I am deeply grateful for this support through the years and for the numerous invitations to present parts of the book (or in exceptional circumstances of extreme bravery, the entire thing) at research workshops, conferences, and invited talks. It would take several pages to highlight the critical input of each member of this group of scholars, which lies beyond the scope of the present foreword. For this reason, I will ask preemptively for your forgiveness (and for the understanding of any who were inadvertently overlooked) before I present the following list of colleagues in alphabetical order. Each of them contributed in their own way to the success of the project, whether by commenting on a paper or chapter, inviting me for a talk or a workshop, coxiii Raphaela Schlicht-Schmälzle, and Janis Vossiek. Margot Beier provided excellent secretarial support. I am also grateful to Dana Behrens, Anne Sophie Fendrich, Aline Grünewald, Adrian Rinscheid, Tobias Tober, and Marie Zeller for excellent research assistance. Thanks also to John Haslam and Carrie Parkinson at Cambridge University Press for their editorial support (as well as the anonymous reviewers of the book manuscript for extremely helpful comments and suggestions) and Casey Butterfield for language editing.
I would also like to thank the various institutions and organizations that supported me in various ways for the duration of this project. First of all, I thank the University of Konstanz, in particular Rector Ulrich Rüdiger, for providing crucial institutional and financial support. The Center for European Studies at Harvard University hosted me during a long research stay in 2009/10 (sponsored by the MPI for the Study of Societies) and a shorter one in 2012. In both cases, the project benefited enormously from the input of the CES community (in particular Kathleen Thelen, Torben Iversen, Cathie Jo Martin, and Peter Hall). I am also grateful to Nuffield College at Oxford (and David Soskice and David Rueda in particular), which hosted me during a short research stay in January 2012. A generous fellowship from the Institute for Advanced Study Konstanz in the academic year 2013/14 provided me with the opportunity to finish the book project in a congenial, interdisciplinary environment with a gorgeous view of Lake Constance. Most importantly, I am grateful to the Deutsche Forschungsgemeinschaft (DFG) for providing financial support for the project "The Politics of Education and Training Reforms in Western Welfare States" (Grant No. BU 1852/4-1) .
Finally, I would like to thank my friends and family for supporting me during the challenges of these past few years. 
